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Trait and State Approaches to Explaining Argument Features

Shinobu Suzuki (Hokkaido University)

This study focuses on Japanese students = written argument on a controversial issue. Its goal
is to examine effects of their motivation to approach argument (ARGap) and their motivation to avoid
argument (ARGav) as two trait factors as well as their involvement in the issue, a state factor, on
the use of different features of written arguments. To that end, this study proposes five indicators
describing features of written monologic argument. They include two indicators of macro structures,
two indicators of micro reasoning structures, and one indicator of argument length. Research questions
are as follows. RQ1: Is there any significant interaction effect between the two trait factors and
involvement on the use of the features? RQ2: Is there any significant main effect of the two trait factors
or involvement on the use of the features? RQ3: Does the effect of involvement mediate the relationship
between the two trait factors and the use of the features? A questionnaire was administered to college
students. The questionnaire asks the participants to explain their position on whether or not capital
punishment should be retained. A total of 254 responses were coded. Logistic and multiple regression



analyses were conducted to analyze the data. Results indicate that the interaction effects between the
two trait factors and involvement on the use of argument features are non-significant (RQL). Main effects
of ARGap on the use of one of the macro structural features and on argument length are significant.
Main effects of involvement on the use of the other macro structural feature and both micro structural
features and on argument length are significant (RQ2). Finally, involvement mediates the effects of
ARGap on the use of one macro structural feature and on argument length (RQ3). The study discusses the
results and provides implication for future research.
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3) Naoki Kambe (Kanda Univerisity of International Studies) Governing a Population: Regulatory Power
of Culture and Public Discourse

Following the work of Michel Foucault and Tony Bennett, this paper argues that cultural and
rhetorical critics should regard culture and i1ts norms as a governmental technology to better account
for webs of power linked to civil society and its citizens. Specifically, it attends to the interaction
between cultural norms and public discourse, and details how this interaction polices people and
encourages them to self-govern themselves by referring to public discourse during the Japanese hostage
crisis in Irag. An important question this paper poses is not about whether or not a particular cultural
norm exists or it represents a particular culture or population but is about how it governs a population.
In responding to this question, this paper regards a cultural norm as an unwritten law which governs
social and cultural intelligibility of one™s action. It then discusses the three steps of the
normalization through public discourse which articulate particular cultural norms and their regulatory
power: (1) isolating anomalies; (2) normalizing anomalies; and (3) making people recognize what is normal
and what is not in a given culture. Finally, it concludes that the whole process of normalization through
public discourse elaborates criteria for citizens to be qualified as proper or normal citizens and
encourages them to ““voluntarily”” regulate their own conduct in relation to given cultural norms.
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Context and Conflict in the Oral Communication Classrooms

Miho Moody  (Chubu University)

In most English departments at universities, an oral communication course is a compulsory program.
The majority of students seem to understand the importance of the course because speaking is fundamental
for “real  communication with people from other countries. Due to the“ Intercultural Education”
or ALTs at all levels in many Japanese schools through high schools, speaking English is no longer
something special for students. However, there are some students in every class who are not willing
to engage in communicative tasks. It is difficult to get students involved in communication when they
are not ready. Probably students can manage to carry on their conversation for a while, talking about
hobbies, families, current topics, etc. but it does not go further than a small talk.
Students cannot be forced to communicate nor express themselves.  In this paper 1 would like to connect
some drama education techniques with the oral communication classroom. Particularly 1 would focus on
context and conflict. Context is a meaningful situation where students carry out their communicative
tasks. Conflict provides students with a goal to achieve using English as their own language. These
two elements help students to be involved in the communicative tasks.

English through Drama

— The Meaning of Drama in Language / Communication Education —

Kaori Noro Tamagawa University

The purpose of this presentation is to introduce the method of drama in English education and
how to apply the practical techniques of drama in a classroom, based on the actual course curriculum
conducted as one of the university English classes. The main aim of the course is to promote the
student 7 s ability to express their ideas / thoughts / feelings and to explore their communication skills,
through text analysis, building a character and a performance on the stage. Various kinds of literally
works are dealt with as a text such as plays, essays, scripts, picture books, folk tales, songs, or
even the narratives created by the students * own life stories and experiences. In the end of the course,
students have the chance to perform their work on stage in a performance show, ““showcase.””

Drama represents not only theatre plays but also various experiences we encounter in our lives.
Language students are like actors. They both aim to make unfamiliar words and expressions sound and
feel familiar. Both are concerned with text and subtext, meaning and implication. Both must be aware
not only of the spoken words, but also of how communication is influenced or altered by intonation,
stress, rhythm, facial expressions, gestures, and movements. What students experience through drama
in a classroom is a rehearsal for communication in a real life situation, through the practical method
of drama such as role-play, improvisation, impromptu public speaking, scene writing, monologue
performance, story telling, and voice training. The most important element of using drama in a classroom
is that it has the potential to develop student = s self-esteem in the process; that is the most valuable
aspect of drama in education.
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Para-National Communication in W. H. Auden

Eriko Hayashi (Gifu University)

When we have chance to communicate with people from different background, what is important
things? There are two points. Firstly, it is to express that we love each other. Secondly, it is to
enjoy para-national communication with transnational identity. In this study, | would like to think
of modern writers with transnational identity through the case of W. H. Auden who created universal
works in his own style, which reflected his transnational identity. He produced several poems which
were influenced by paintings and music. He especially endeavored to produce works in collaboration with
artists in other fields.

Firstly, I will analyze the relation between some of his poems and the paintings they were
inspired by, such as Musee des Beaux Arts (1938) deals with Pieter Bruegel s Landscape with the Fall
of Icarus (1556-58) and An Encounter (1970) , in his later poem is related to Raffaelo ™s /ncontro di
Attila e Leone (1514), etc. Secondly, I will discuss Auden s works composed in collaboration with
artists in other fields, for example, Night Mail (1935), On this Island (1937) and Paul Bunyan (1941)
with Benjamin Britten and 7he Rake s Progress (1951) collaborated with Igor Stravinsky. Auden~s
artistic collaboration was the result of the transnational identity. A critic has identified modernist
writing as occurring within the ““general processes of mobility, dislocation and para-national
communication.”” This observation seems to apply particularly well to Auden.

Auden is regarded as a cosmopolitan with transnational identity because of his many voyages.



At the same time, we can recognize that his own cosmopolitanism was not just an ethical notion but a
reflection of his specific cultural and social experiences. We, in the 21°* century, use the term
““globalization””. It becomes more and more important for us to recognize transnational identity.
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Testing the Interactive Acculturation Model in Japan:

American-Japanese Coworker Relations

Adam Komisarof (Reitaku University)

Japan is a ““graying society,”” where concurrent trends of a growing retiree population and
declining birthrates threaten to deplete the workforce. Numerous experts agree that increasing the
number of non-Japanese workers is necessary, but in order to promote positive intercultural relations
between Japanese and non-Japanese, it is prudent to examine which factors have contributed to creating
a smooth acculturation process for foreign workers in Japan vs. those which have not. The goal of this
research is to contribute to this process by assessing how and to what extent the compatibility of
acculturation strategies between Japanese and American coworkers affected their quality of
intercultural relations.

Bourhis and colleagues ™ Interactive Acculturation Model (““IAM””) was used to predict which
acculturation strategy combinations were most likely to produce positive intercultural relationships
between Japanese and American coworkers. With the independent variable of acculturation strategy
alignment (i.e., Consensual, Problematic, and Conflictual acculturation strategy combinations, or ““1AM
types™”), five measures of quality of intergroup relations were employed as dependent variables.

The sample consisted of 97 Japanese and 97 Americans for a total of 194 participants in 72
organizations. Statistical analyses revealed that Conflictual IAM types consistently demonstrated
lower scores on the dependent measures than Consensual or Problematic 1AM types; therefore, as predicted
by the 1AM, Conflictual 1AM types had the most negative intercultural relations with coworkers. However,
Consensual 1AM types did not score significantly higher than Problematic ones on any of the dependent
variables, which contradicted one of the IAM~s fundamental premises. Consequently, the 1AM was
expanded from the original three types into six subtypes to better explain these observed data patterns.
In addition to these findings, recommendations will be made during this presentation for how group
boundaries can be redrawn to better integrate disenfranchised Americans and Japanese into their
organizations and utilize their professional skills.
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The Interrelationships among Information Communication Technologies, People, and a
Society:
Alternative Perspective for the Next Decade

Arata Miyazaki (Wayne State University)

For the next decade of the research on the new communication technologies in interpersonal
contexts, this paper suggests an alternative viewpoint toward well-being of a human-technology
relationship by drawing literature from both computer-mediated communication and mobile communication
studies.

Since the late 1990s, the Information Communication Technologies (ICTs) such as mobile phones
and the Internet have become integrated into everyday lives astonishingly, and new forms of interpersonal
communication and relationship management have become increasingly significant around the world.
Mediated textual interactions, in particular, play a crucial role in this regard. On the other hand,
metaphorically speaking, the image of communication through ICTs tends to be demonized due to its innate
uniqueness and newness compared to conventional face-to-face interactions. Furthermore, provoked
suspicions of and anxieties toward potential dangers such as a fear of increased loneliness, addictive
and excessive use of the media, violations of social norms, and superficial interactions carried within
mediated contexts seem to have created a monolithic point of view toward this so-called newcommunication
phenomenon.

My claim is, however, that empirical researches conducted to date rather suggest different
and more holistic perspectives to comprehend the interrelationships among people, the society and
contexts in which ICTs are introduced and used in one s everyday life. Unique communication styles
and activities developed by enthusiastic users are therefore by no means to be considered something
completely new or bizarre, nor are they assumed to be determined and controlled solely by the nature
of the media per se. But, rather, they should be conceived as one = s re-negotiations of traditional
social norms and expectations in the new context of a human-technology relationship.

(1901 1981)
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Teaching Gender-neutral Language in EFL Classrooms

Chiyo Myojin (Kochi University of Technology)

The use of gender-neutral language instead of gender-biased one is rapidly becoming important
in the business and academic world. In fact, gender-neutral words such as ““human being””, ““person®”
and ““chairperson”” are commonly used as generic meanings in English-speaking countries, whereas the
use of gender-biased words such as ““man””, ““he””, and ““chairman”” has been avoided recently.

Some language reformers point that the reason why such gender-specific terms as generic
meanings should be avoided is not only because they confuse us, but also because they do have effects
on our thought. In fact, the results of some experiment studies show that readers of terms like "he"
and "man" are more likely to think more readily of males than of females (Erlich and King 1998).

It is also true that recently many English-speaking countries have passed strict law
prohibiting discrimination based on gender. Consequently, quite a few organizations, especially,
academic organizations prohibit gender-biased language in their writing (Ferguson 2004).

Therefore, it seems very important for us EFL teachers to equip our students with ways to avoid
sexist language by teaching it in classrooms. Otherwise, our students may not be aware of such language
and may even use it in English-speaking settings in the future. Therefore, in order to enable our students
to skillfully interact in authentic situations, as EFL teachers, we should have a responsibility to
equip our students with an understanding of gender-biased language and appropriate substitutions for
such language.

First, this paper reviews exactly what gender-biased terms have been replaced by what
gender-neutral terms in English-speaking countries recently. Second, this examines how much EFL learners
are currently aware of gender-biased language by administering a questionnaire survey toward about 50
Japanese university students. Finally, I would like to discuss exactly what gender-neutral terms and

how to teach in EFL classrooms effectively.
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